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2) Description of the Project: “Culiure, Childhood, and Classrooms,” is a project
designed to foster and support a first generation of teacher researchers in Native
American reservation schools. The aims of the project are the creation of more relevant
learner-centered environments for native and non-native children and the improvement
of teacher practice through the nurturing of a community of classroom-based
ethnographers. The project includes the facilitation of a summer institute and the
provision of on-going support for teacher researchers during the following schoaol
semester. During the summer, initial participants, teachers recruited from both the
native and non-native communities of northern Arizona, attended two graduate-level
classes, "Social and Cultural Constructions of Childhood" and the “Ethnography of
Childhood,"” where they acquired the knowledge and skills to better understand and
document the everyday practices, contexts, and meanings of the children with whom
they work. Upon returning to their classrooms in September, students are able to
participate in follow-up activities in a number of ways. Some may elect to participate in
a samaster-long three-credit independent study as novice teacher researchers. Others
may choose to use their summer experience to inform their work in the classroom
without participating in a formal independent study. However, regardless of the follow
up format, “by applying a constructivist perspective and utilizing qualitative research
methods, by studying children and childhood as cultural inventions” (Hatch, 1995,
p.130), teachers will shape their own inquiry and improve their own practice.

3) Progress on project toward goals

a. Percent of project completed: The project is on schedule as outlined in
the original proposal. The first two phases, preparation/recruitment and facilitation of
the Summer Institute, were carried out as originally described.

b. Accomplishments and outcomes:

Project recruitment: Brochures were designed and disseminated to all the
elementary schools on the Mavajo and Hopi reservations in April 2002, followed by two
recruitment trips to the reservations in May 2002. We visited Jedito Elementary School,
Ganado Elementary School, Dilcon Elementary School, Greasewood Elementary School,
and Moenkopi Day School, met with teachers and administrators at the schools, and
presented information on the up-coming Summer Institute.




Institute development: During the months of May and June, we also focused
on the development of the Institute’s two courses, “Social and Cultural Constructions of
Childhood” and the “Ethnography of Childhood.” Meeting daily, we reviewed and
selected texts, contacted and invited guest speakers, previewed videos, and arranged
site visits for class-related projects. Flagstaff Cooperative Pre School, Clark Homes
Head Start, MAU Surmmer Camp, and Flagstafi's Fublic Library all agreed to host student-
researchers .

Institute facilitation: The Summer Institute was convened from July 8
through July 26, 2002, meeting daily from 9:00 a.m. to 4:00 p.m. During the
three weeks, the participants attended two graduate-level classes, "Social and
Cultural Constructions of Childhood" and the "Ethnography of Childhood.” The
classes were a combination of discussions, site visits, and hands-on activities.

Guest lecturers, invited to present on their areas of expertise, included two Hopi
educators, two teacher researchers from MAU's school of nursing, and two
educational researchers, one from COE\ and the second from ASLU.

Beginning with a self-assessment designed by project facilitators.
participants audio taped their responses to a series of questions about their
beliefs and experiences with children. This same diagnostic tool was used at the
completion of the Institute in order to document changes in participants’ beliefs,

During class time, participants explored ethnographic literature on childhood,
practiced data collection strategies, developed their own research questions, and
collected and analyzed data that addressed their research topics. Participants
wrote up and presented information on these ethnographic-research projects and
developed proposals for their own follow up research to be conducted when they
returned to their classrooms this fall. This collection of student work provides
an assessment of their newly acquired teacher research skills and their
confidence and competence in conducting research. Teachers wrote the
following in their reflections:

o

“l have learned to be more observant of students in the classroom and

nurture their growth and learning.” Marietta Redhair, 6'"" grade teacher,

Navajo reservation

< “| didn't think | could do research but after this experience | want to do
research. This class was really exciting for me.” Susanna Dickman,
teacher trainer, El Paso Texas

< “l know | am ready for the step of changing my center time from a
teacher centered time to a student centered time. This transfer of
control supports my ideas of fostering, encouraging, and valuing
students’ explorations, inquisitiveness, independence, and desire for life
long learning. ...I'd like to share this process with the parents in order to
empower them as well.* Tiffany Zuniga, 3" grade teacher, Cottonwood.

4 "Don’t assume anything. Don't interpret what a child is saying through

your adult framework of rationality without verifying.” Justin Frodella, 6"

grade teacher, Apache reservation

Participants also illustrated their appreciation of learner-centered pedagogy in
their research proposals for on-going classroom based research. Susanna
Dickman, a teacher-trainer in El Paso Texas, wrote “Instructors often make






